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Materials extract for building awareness of
the social use of language
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« To build ease and confidence in students so that eventually they
are able to produce language quickly and automatically

+ (Initial practice provided in Materials extracts (see slides 4 and 7)
gives opportunities for repetition)
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Free discussion
Role-play

Gap activities
Different activity types
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« Involve students in talking about a range of topics which engage
their interests, opinions, histories and experiences;

* The teacher will be involved in decision-making of the following
kinds:
* How much support to give for content and how this is presented
« How much to structure the activity with phases and group roles
« Whether o establish a goal and what kind of goal to set
* How to organize feedback

* How to encourage as much participation as possible and as much
negotiation of eaningas possible
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Anumber of different activities, ranging from simple dialogues
prompted by specific information on role cards to more complex
simulations which pass through a number of stages

* The all have in common:
« The setting
« The situation

+ The roles are constrained by the teacher or materials BUT, WITHIN THESE,
STUDENTS CHOOSE THE LANGUAGE THEY USE

+ Students may, to a greateror lesser extent, develop personalities and the
situationas they wish
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+ Performed in pairs or groups
It encourages participation from a large number of students
= Some students find it easier than free discussion

+ Some students enjoy the opportunity to act and assume other personae
« It involves both competitive and co-operative elements

+ Students take on a variety of roles and practice language which varies
according to the setting, the formality of the situation, the degree of
politeness or emotion required, and the function required for the
particular role for example to persuade, disagree, complain, invite, and
soon
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+ Asking students to take on roles, and whether or not they are able
to empathize with the role they choose or are given

+ Functional roles do not present a great problem as all speakers
need to apologize or offer help

« Professional roles_may begin to present difficulty as many role-
plays involving transactional language assign one student of a pair
a role such as doctor or travel agent and students can find this
alien and not very useful

+ When roles require students to change their status, personality, or
even gender, the problem s exacerbated





image14.png




image15.png
/ « Information gap activity

« It involves each learner in a pair or group possessing information
which the other learners do not have

+ The learners” information must be shared in order to achieve an
outcome
+ Advantages: they assist language acquisition

+ Limitations: they do not necessarily involve students in
conversational strategies in the same way as role-play or
discussion
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« The need to create range and variety in a language programme
sufficient to ensure that different skills are covered and practised
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« Which errors to correct
« How to get a balance between correction and encouragement
« Which strategies to choose for correction

+ How to respond to error during different activities
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+ The hardest question to answer

+ systematic errors vs mistakes
+ Global errors vs local errors.

* SYSTEMATIC ERRORS are edenceof a leaner’surrent stageof interlangage
Tl Whtch Gre Lo-Go with incomplete or fautty knowiedige of English

+ MISTAKES-are caused throush inabiity o perform that knowledse i production
ec] factors todo yith carelpseness iregness dstrag l/},ordlf ficult

rcumstances such as talkingon @ e Tine and tore
fo "rtr'é" hearc .,L”,ﬁ%“?'é : they can pm%é fe seﬁf corrected’f the lear Srfers

. GLDBAL ERRORS- cause misunderstandingby the listener
+ LOCAL ERRORS-tend not to as they relate only to part of what is said
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= To correct another students’ errors and return to the original
error-maker later in the process

« The use of tape journals (four stages procedure):

+ 1.the student records a ten-minute talk speaking from notes rather than
réadinga prepared text

+ 2. the student listens and tries to note any mistakes, recording comment on
these at the end of the tape

+ 3. the teacher listens and notes down errors for the student (these are
categorized into pronunciation and syntactic or lexical errors

+ 4. the teacher records commnets on a representative sample of these as
well as making a personal response to the content of the tape.
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+ 1. The teacher frowns and says No, you don't say that. What do you say? Can anybody help

* 2, Theteacher repeats a sentenee the student has just sid,withrising ntanation up to the
POINC of the mistake, and walts for the student to seli-correct.

A S T R R SR AR T R
Student to self correct.

* 4, Thestudent wes incorect ntonaton n a question. The escherasks the clssforan
accurate version: then repeats . asks the clas for horal repettion and ndvidual
FESetTion. nd Tnally eirnss theoriinal udent.

+ 5. The teacher looks puzzled and requests clarification by asking What did you say, which the
Sudents recognize af NdiCation of ah erTo. Then the teacher Walts for the student t sell

+ 6. The teacher moves hisor her hand to indicate error, gives the correct version, and asks the.
Student o repat it
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« Noting down each individual’s main errors on separate cards and giving
these to them for reflection. If students keep a cumulative record of
these cards they can monitor them to see whether some of their errors
are gradually being eradicated;

* Recording the activity (on video or audia cassette) and asking students
to listen and see if they can identify and correct their own efrors and
those of peers;

* Making a note of key erfors, for example, those made by several
studerits orthose refating td a recent teaching point, and going through
these with the class afterwards;

* Noting down examples of errors and using these for a game in the next
class
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+ Is a key issue given the complex structure of some communication activities

* It involves developing clear classroom procedures. Those for pairwork might involve:
+ Giing a careful explanation of what is needed, with a teacher demonstration if appropriate
+ The teacher asking the class to recap, or gettng two students to try the activiy out s an

. 5,25 soon asthe pairwork starts in order to check that each pair s on task and
i

 Ihe eat sz of a grop foraparticr acity

B roup memebers may b the best initia procedure until students beging to feet
Sroupwor

B e e e oo

* How  cope when groups finh an activity at diffeent tines. Ths may involve geting the

oy cart Ko rehearse TEporting (0 sach therior naving SxiTa actes Teady
m&‘mm £0'the topic. The sttuation 5 OFten helped by tung a time- it n the frsc
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Implications for classroom practice in the teaching of spoken English
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put which they can attend to
opportunities to produce output in more

ctivities can focus on:

« The time sequencers that might be needed n tellinga story
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« Four needs:
+ Contextualized practice
« Personalizing language
+ Building awareness of the social use of language
+ Building confidence
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1. CONTEXTUALIZED PRACTICE
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+ Makes language more memorable

« Helps learners to see the ways in which they can make use of
language resources in interpersonal situations




image6.png
To build awareness of the social use of language
« To practice essential features of this

« This aims to achieve an understanding of what is appropriate
social behavior and the language that accompanies it




